ABSTRACT
INTRODUCTION
tudents categorized as learning disabled compose half the students referred for special education services, and many of these students have been misdiagnosed based upon outdated traditional achievement discrepancy model procedures (Fuchs & Fuchs, 2006 A quantitative quasi-experimental research study was conducted to examine the archived reported information of educational plans associated with self-reported perceptions of classroom practices and RTI implementation by teachers at selected demonstration and comparable schools in a large Florida school district to S gain an understanding of the experiences from teachers involved in meeting the academic needs of struggling and learning disabled special education students. Answers were sought to the following research questions:
What is the difference between the demonstration schools' general education teachers' and the comparable schools' general education teachers' self-reported practices when implementing the RTI processes? 2.
What is the difference between the demonstration school teachers' and the comparable school general education teachers' self-reported implementation success rates? 3.
What is the difference between the demonstration schools' general education teachers' and the comparable schools' general education teachers' self-reported data collection responsibilities when implementing the RTI process?
A posttest survey instrument was used to measure the one-time independent variable, professional development, of general education teachers in the established school system. Dependent variables included the fidelity practices of implementing the RTI plan: teacher implemented practices, procedures within the classroom, school-based referral processes, and intervention methods. A RTI self-reporting checklist was used to collect statistical data from all general education teachers in 11 selected schools to test generalizability of professional development practices and implementation of the RTI district plan. Approximately 8,500 school-based employees were solicited, and 1,917 employees participated in the district data collection process.
FINDINGS
Teachers surveyed at the selected demonstration schools and teachers surveyed at comparable sites showed no differences in their self-reported practices in implementing the RTI process. Instituting extensive staff development training for teachers at demonstration sites did not improve the ability of teachers to meet the academic needs of struggling and learning disabled special education students. RTI process practices did not differ as demonstrated within the Table 1 , Descriptives for Research Question. Similarities derived from survey data for research question 1 of the two groups indicated both groups used supplemental interventions for academics and behaviors technology, and Internet-based research skills to collect data and formulate reports on implementation of the RTI model. Teachers at the surveyed sites used multiple assessment tools; therefore, teachers were able to determine student and curricular needs.
Teachers surveyed at the selected demonstration schools and teachers surveyed at comparable sites showed no differences in their self-reported implementation success rates of the RTI process ( Table 2 , Descriptives for Research Question 2). Successfully implementing the RTI process at demonstration sites by teachers who received extensive professional development did not improve the ability of the teachers to meet the academic needs of struggling and learning disabled special education students. RTI process results did not differ from teachers who received no professional development as demonstrated in Table 2 , Descriptives for Research Question 2. Teachers surveyed at selected demonstration schools and teachers surveyed at comparable sites showed no differences in data collection responsibilities within the implementation process of the RTI model (Table 3 , Descriptives for Research Question 3). The problem-solving data collection and decision-making process of the RTI model incorporated by teachers at demonstration sites did not improve the ability of the teachers to meet the academic needs of struggling and learning disabled special education students. RTI process practices did not differ between the teachers of the different survey groups as demonstrated in Table 3 , Descriptives for Research Question 3. Much of the district assessment data collected, analyzed, and used in the RTI process relates to academics and student behaviors. Teachers are familiar with this data; therefore, the learning process in a decision-making implementation model of problem solving hypotheses and goal setting for students are not new. Teachers of both surveyed groups have used the Professional Learning Community forum to discuss student data and make flexible student-grouping decisions for several years; using data in a decision-making process to plan lessons and drive instruction is not new to these teachers.
RECOMMENDATIONS
Professional development opportunities for all teachers, paraprofessionals, and administrators involved in the RTI process should first include facilitating the understanding of the data collection processes, the data sources, and the data analysis that are necessary to meet the needs of struggling students. Teachers and administrators gather, review, discuss, and attempt to make decisions based upon the data obtained on identified students, but teachers and administrators do not always know the appropriate steps in the process, nor do they know whom to contact to ask questions regarding the decision-making framework of the RTI model. Based upon the results of this research study, all teachers and administrators involved in the RTI model need professional development in the procedural steps of the data collection process from start to finish. Although results showed no differences between the groups of teachers, results chosen represented the middle range of choices. These results were lower than the researcher expected. Data suggest a lack of confidence within the reported skills from participating teachers. High survey results represent a strong confidence level, whereas low survey results represent no confidence in skills.
Direct instruction (DI), a teaching method previously implemented within the Florida school district surveyed, was replaced with scripted lessons using the mini-lesson format. The direct instruction method reinforces repetition necessary for the struggling student or the potential specific learning-disabled student, as this student needs to hear and repeat a concept many times for the skill to become learned. Teachers need professional development in direct instruction.
